
Ⅰ . Introduction

When it comes to learning about a new culture, 

we have just gained propositional knowledge 

regarding certain facts and that is what I’ve 

been learning in these 3 years. However, in this 

class, we focus on another aspect of learning new 

culture ‒ procedural knowledge. We have looked 

at how we learn to do things in a new culture, 

and analyzed the interaction between experts and 

novices in videotaped data by looking at gestures, 

pointing, eye gaze, body movements, and the role 

of language. My group collected videotaped data 

on non-Japanese people learning how to play with 

Japanese unique old toys to analyze and study how 

they learn. I will be looking specifically at how the 

teacher and learner move and make the actions at 

the same time to make it easier for the learners to 

learn how to play and for the teacher to check if it 

is correct.

Ⅱ . Methodology

After obtaining their consent, we videotaped two 

Italian girls learning how to play with the old 

Japanese toys from the Japanese students on 13th 

of June in the school classroom to analyze the 

interaction between them. The toys we chose were 

koma, kendama, bee-dama, ohajiki, and taketombo. 

For each of them we have collected the videotape 

of a different length. I thought some of them 

are too short to analyze, so I chose the koma 

which was the longest. I will focus on a minute of 

interaction between the Japanese and Italian when 

the Japanese student is teaching how to prepare to 

turn the koma. I picked this minute in particular 

because it contains a lot of body movements of 

those two and the teacher shows models to try to 

help the student understand. After listening to the 

minute many times, I transcribed the interaction 

with the transcription conventions that we’ve 

learned in the class. Afterwards, I picked up 3 

excerpts to look at in more details. Through the 

excerpts, the teacher shows how to wind the string 

step by step because it is a little bit difficult and 

each excerpt is the steps.

Ⅲ . Focus/Features

After looking at my minute several times, I found 

two features of the interaction to be particularly 

interesting. The first is how the teacher moves 

his body to organize his instruction. There was 

a distance between the teacher and the student 

when he started to explain about the koma at first, 

but when he showed the details, he moved to the 

student’s side to try to show her more clearly. I 

will show an example of this in Excerpt 1 below. 

The second is how the teacher makes actions at 

the same time with the student, so she can follow 

the steps after the teacher checks her work. I will 

illustrate this in Excerpts 2 and 3.

Ⅳ . Excerpt 1

In Excerpt 1, we can see the teacher approaches 

the student and uses his body language to tell and 

show the student how to work. In this excerpt, the 

teacher is showing how to start winding the strings 

of the koma.
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Excerpt 1

01  (( 近寄る ))

02 T：で (.) ここにこうやって (.) セットして ,

03 S：うん .

04 T：これを一周回します .

05  (0.2)

06 S：一周 ;

07 T：うん .

08 S: (( 笑う ))                     

09 T: で (.) ここの (.) この (.) 玉に :(.)

 ↓ひっかけるように ,

10 S：うん .

 

As you can see in the line 1, the teacher 

approaches toward the student’s side although 

there was a distance between them while he was 

explaining. He first tries to move in front of the 

student but finds it difficult to teach because the 

right and left goes opposite between them. So he 

moves to the side of the student and puts his hands 

close to hers because winding the strings to the 

koma is detailed work. She can see his hand more 

closely from the same angle. He is also able to give 

eye gaze and not to block his work by his hand 

by standing not completely side by side. Then he 

starts to show the first step ‒ setting up the string. 

He tells her to wind the string against its axis for 

one time by pointing in line 4. In the pause in line 5, 

he shows the model and she confirms what he says 

while tries to follow him in line 6 then he looks 

at her work and says うん . The student laughs in 

line 8 because she’s got something wrong. As he 

says で he checks that she has done what he says 

and makes sure that they can go to the next step 

in line 9. After that, he says ここのこの玉にひっ

かけるように he points at a knot of the string to 

show where to hold it (see Figure.1). In line 10, 

the student understands by saying う ん . In this 

way, the teacher uses his body movement to make 

it easier for the student to understand, and for him 

to watch what the student is doing. 

Ⅴ . Excerpt 2

In Excerpt 2, we can see the teacher trying make 

the same action at the same time with the student 

to set apart each step so she can follow it step by 

step. In this excerpt, the teacher is showing the 

way of winding the string. 

Excerpt 2

　　　　　　　　　　　　　　　　　　　　　

11 T：こう強く（巻きつける）　　 

12   (0.2)

13 　> そうそうそう <

14 　↑したら (.) 後ろ向き (.)< 持ってきて >,

15   (0.2)

16 S：うん .

17 T：オッケー ;

18 S：うん .

19 T：> そのままずっと ;<(.) 強く ↓引っ張る .

20 　下 (.) 下通して .

In line 11, the teacher is showing how tight he 

winds the string by making the actual action (see 

Figure.2). Then he checks whether she is doing 
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the same thing as him in the silence in line 12 

and tells her that she is right in the 13th line as 

nodding each other. After that, he says したら and 

goes on to the next step. He makes pauses for each 

phrase so she can understand easily in line 14. He 

gives a time for her to follow the action he makes 

in line 15 although she is confirming in line 16, 

because he thinks she seems to be bothered and 

asked if she is okay in line 17. He then gives the 

next instruction which suggests to keep holding 

after she says うん in line 18, pointing where to 

hold the string. In this way, the teacher makes his 

action at the same time with the student not only 

to make it easier for the student to understand but 

for him to check the work she is doing.

Ⅵ . Excerpt 3

In Excerpt 3, we can still see the teacher trying 

to make the same action at the same time. In this 

excerpt, the teacher is telling how important it is 

to wind the string very tightly. 

Excerpt 3

21 で (.) 引っ張ったまんま .

22 ぐる～っと (.)< まわしていって :>(.)

 どんどんどんどん回していく .

23  (0.4)

24 S：これ？

25 T：> そう .<

26  (0.3)  

27 ↑で紐が (.) ダボダボにならないように ; ずっ

 と引っ張ったまんま :;

28  (0.3)

29 ﾟそうそうそう . そうそうそう . ﾟ

30 (0.11)

In line 21 and 22, the teacher starts the next step 

by saying で , and tells to start winding the string 

against the axis of the koma while continuing to 

pull. As he gives the introduction, he starts his 

work too so the student can see the model. His 

slow speaking also makes it easier for her to 

follow the instruction. In the pause in line 23, he 

checks if she is alright and she asks if she is doing 

it right. After answering her with そう in line 25, 

both of them continue to work in the pause in line 

26. When he thinks she seems to be okay, he says 

で to get her to pay attention so as not to loosen 

the string. While he is saying this, he makes his 

action to tell her to keep winding (see Figure.3) 

and sees if she is understood by nodding each 

other in the pause in line 28. In line 29, he checks 

her work and helps wind. In last line, both of them 

keep working on. In this way, the student can go on 

to the next step smoothly. Not only he does he wait 

until she makes the same action, but they also ask 

and answer if it is okay to each other each time he 

explains. 

Ⅶ . Conclusion

This paper has examined how a teacher uses his 

body movements and times his own action with the 

student in learning a new culture ‒ how to play 

a traditional Japanese toy. In Excerpt 1, we saw 

examples of how the teacher moves towards the 

student. First he approaches the student to show 

more details of his work and to make it easy to 

check the student’s work. He also uses pointing 

to emphasis how to wind. In Excerpt 2 and 3, we 

saw how the teacher makes his action to help the 

student’s understanding. He slowly makes the 

next action after confirming that she has completed 

the previous step. By doing this, the next step will 
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be more certain and the student won't get confused. 

From these examples, we can see how humans use 

their bodies and try their best in teaching to help 

the student learning about a cultural activity. 


